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Housekeeping
• Registration via CAEP TAP
• Sign in sheets
• Training Evaluation
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Agenda
• CAEP Programs Update for 2022-23
• Review of Key Training Issues
• CAEP Outcomes and Services
• Deliverables, Timeline, and Resources
• CAEP Reports in TE
• CAEP Goal Setting Examples



PY 2022-23 CAEP Program Structure: 71 Consortia

• There are 71 regional consortia 
across the state, based on CCD 
boundaries.

• Consortia include members
from community colleges, K–12 
adult schools, and COE’s. 

• Each consortium may include 
community partners such as 
workforce agencies, libraries, 
and community-based 
organizations.



PY 2022-23 CAEP Program Structure: 5 Programs

Adult Basic & 
Secondary 
Education

Adults with 
Disabilities

English as 2nd 
Language

Career and 
Technical 
Education (CTE)

Parents/K12
Success



PY 2022-23 CAEP Program Structure: 
Primary Programs

Adult Basic & 
Secondary 
Education: 
• Basic Skills (ABE)
• HSE (HiSET, 

GED)
• HS Diploma

English as 
Second Language 
(ESL/ELL)

Career and 
Technical 
Education (CTE)
• CTE
• Short Term CTE
• Pre-

Apprenticeship
• Workforce 

Preparation



CAEP Reporting : CAEP Programs Under CTE 

Career and Technical Education (CTE)
• CTE – Long term/occupation specific
• Short Term CTE – short term/occupation specific
• Pre-Apprenticeship – Long term/occupation specific
• Workforce Preparation – Short term/not occupation 

specific



TE CAEP Program Structure: 7 Programs

Adult Basic & 
Secondary 
Education

Pre-
Apprentice-
ship

English as 2nd 
Language

Career and 
Technical 
Education (CTE)

Parents/K12
Success

Workforce 
Prep.

Adults with 
Disabilities
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CAEP Program Updates



CAEP Program Structure & Reporting Issues

• CAEP Goal Setting
• “Adults served” now includes three categories of learners
• Tracking hours by program for learners in multiple programs
• CAEP will not track service hours.
• Collaboration with Workforce Partners



Goal Setting & Targets
• Consortium Level Metrics (mandatory)

- Student Barriers & Enrolled Adults

• Member Level Metrics (mandatory)
- % of funds spent # of participants

• Optional Member Level Metrics
- list of ten to choose from
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CAEP Reporting: Adults Served

CAEP reports the number of “Adults Served” which includes 
three categories:

1. Service only students
2. Students receiving 1-11 instructional contact hours
3. Participants who received 12 or more instructional 

contact hours over a single program year. 



CAEP Hours Reports

CAEP Enrollees by Hours & CAEP Services Enrollees by Hours
• New CAEP Hours reports itemize number of CAEP students by 0, 

1-11,and 12+ hours.
• Participants vs. Adults Served



CAEP Reporting: Hours by Program

Enrollment / Instructional Hours 
For K12/COE: 
• If a class is identified as integrated, the hours will be 

divided equally between the programs designated for that 
record. 

• If not integrated, or if the hours are split unevenly – the 
agency can create two classes, one for each instructional 
program represented. 



CAEP Program Reporting: Instructional Hours

Enrollment / Instructional Hours

An instructional hour must meet OCTAE guidelines and be 
associated with an instructional program. Thereby, service 
hours must not be commingled with instructional hours.
• CAEP will not track service hours. 
• CAEP will only report instructional hours for NOVA program 

area reporting. 



WIOA Core Program Partners

2/14/2023

• WIOA Title I:  Adult, Dislocated Worker, and Youth 
• WIOA Title II: Adult Education and Literacy (AEFLA)
• WIOA Title III: Wagner-Peyser/One-stops 
• WIOA Title IV: Vocational Rehabilitation 
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WIOA Alignment to AB 104
The WIOA Performance Indicators, along with the 5 types of MSG, comprise 
the framework for the six AB 104 outcomes:

Indicators:
1. Employment
2. Wages

MSGs:
1. Literacy gain
2. Secondary
3. Post-Secondary
4. Training Milestone
5. Skills Progression

AB 104 Outcomes:
1. Improved literacy skills
2. Completion of high school 

diplomas or their recognized 
equivalents

3. Completion of postsecondary
4. Placement into jobs
5. Improved wages 
6. Post Secondary Transition



Literacy Gains HSE/HS 
Diploma Post-Secondary

Enter 
Employment

Increase 
Wages Transition

• Pre/Post Level 
Completion

• Carnegie Units /HS 
Credits

• CDCP Certificate
• Occupational Skills Gain
• Workforce Preparation

• High School Diploma
• Passed GED
• Passed HiSET

• College Degree – AA, AS, BA, BS
• Graduate Studies
• Training Credential
• Occupational Licensure/Certificate
• Apprenticeship

• Get a Job
• Retain a Job
• Enter Military

• Increase Wages
• Get a Better Job

• Transition to ASE
• Transition to Post-Secondary/CTE
• Transition to Post-Secondary/College

CAEP Outcomes



Secondary

Post-Secondary

Wages

Transition

Literacy Gains Employment

NEW



In TE go to Records--
Students--Records

NEW



Literacy Gains
CAEP Outcome Recording Method
Pre/Post-Test Gains Enter pre/post-test results

Carnegie Units No “bubble” but via self 
reported level

CDCP Certificate • Mastered course 
competencies

• Skills Progression
Occupational Skills Gain • Met Work based Project 

• Training Milestone
Workforce Preparation • Acquired Workforce 

Readiness



Literacy Gains – CTE Related Outcomes
Occupational Skills Gain:
• Usually suggests accomplishment of a portion of a longer term

program
• For example: a student enrolls in a long term welding program in CTE, 

which is five semesters/five modules long. The student passes a skills 
check/written  test that indicates the student is ready to finish 
Module I and enroll in Module II.

Workforce Prep Outcome:
• Usually suggests completion of a shorter term program

• For example: a student enrolls and completes a 15 hour instructional 
module on job search strategies. The student earns documentation 
such as an informal certificate at the end of the instructional module.



Occupational Outcomes: Post-
Secondary vs. Literacy Gains

Post-Secondary:
• Attained Credential
• Occupational licensure
• Occupational certificate

Literacy Gains:
• Occupational Skills Gain
• Workforce Prep Milestone

Post-Secondary = 
• Completion of a longer term program

“Literacy Gains” = 
• Partial completion of a longer term

program
• Completion of a shorter term program



Occupational Outcomes:
• Attained Credential
• Occupational licensure
• Occupational certificate
• Secondary/Post-Secondary Transcript

Education Outcomes:
• AA/AS degree
• BA/BS degree
• Entered graduate studies
• Attained post-grad degree

Post-Secondary



Post-Secondary Credential Completion



WSD 019-03
Attributes of a quality post-secondary credential:

• Accessible — Affordable and readily available at places and times 
convenient for working adults

• Transparent — Clearly articulated costs and prerequisites; accurate picture 
of what skills, knowledge and abilities are benchmarked by a given 
credential, and the value it carries in the labor market

• Stackable — One of multiple manageable chunks that add up to a more 
substantial credential and do not require starting over at each new step

• Portable — Transferable between firms, regions and educational 
institutions

• Meaningful — Has value in the labor market
• Connected — Links to a job or an educational pathway



Post-Secondary Credential Completion

These are potential ways to measure and verify that your 
program comprises a legitimate career pathway:
• Locally approved certificates eligible for inclusion on the 

Eligible Training Provider List (ETPL) (WIOA Title I)
• CDCP CTE certificates with more than 48 instructional 

contact hours (CCCCO)
• Certificates that meet the minimum for inclusion under 

Perkins
• Certificates meeting the threshold for Title IV federal 

student aid



Transition

CAEP Outcome Update Record
Transition to ASE No “bubble” but via 

instructional program
Transition to Post-
Secondary/CTE

• Entered job training
• Entered training pgm
• Entered 

apprenticeship
Transition to Post-
Secondary/College

• Enrolled in 
secondary

• Transition to credit



Transition 

K12 Adult 
Education 

(ABE, ASE, ESL)

K12 Adult Ed 
CTE

Non Credit CC
(ABE, ASE, ESL)

CC CTE

For Credit CC

From: To:

Transition to CTE

Transition to for credit



Immigrant Integration Indicators (I-3)
• AB 2098 requires CAEP to include updates on immigrant 

integration in annual reports to the Legislature.
• TE Immigrant Immigration Indicator (I-3) reports track EL 

Civics COAAPs outcomes and relate them to Immigrant 
Integration goals.

• CAEP students in any instructional program can earn “I-3 
Outcomes” when passing a COAAP assessment that relates to 
I-3 goals.



CAEP Outcomes: Key Considerations
• “CTE Literacy Gains.” When to record and how to distinguish between the 

two outcomes.
• Literacy Gains. Can “Passage of an Exam” be applied to non CTE programs like 

ABE and ESL?
• Post-Secondary. Distinguish from CTE Literacy Gains and identify recognized 

credentials.
• Post-Secondary. Sorting out the different academic and workforce outcomes.
• Workforce Preparation. Distinguish outcomes (and instruction) in the area of 

Workforce Preparation from short term services.
• Transitions. “For credit” vs. “not for credit” transition to college.
• EL Civics. When can COAAPs and other ELC assessments be used for CAEP 

outcomes reporting?



Record short term services such as 
counseling or mentorship that may be 
received outside of the classroom. 
• Supportive Services
• Training Services
• Transition Services

CAEP Short Term Services



Services that better enable an individual to participate in adult 
education activities, or related activities such as WIOA Title I --
such as transportation, child care, dependent care, housing, and 
personal needs

Supportive Services



Training Services assist students who have barriers to qualifying for 
employment or training programs; and inform all students about 
qualifications for employment and training in the local region. 
Mark Training Services when providing actual training to students or when 
engaged in interactions (such as tutoring, counseling, or mentorship) that 
better inform the student about employment training. 

Training Services



Services that help individuals:
• Facilitate successful transition from school to postsecondary life, such 

as attaining employment, enrolling in college, or accessing designated 
pre-employment transition services.

• Provide opportunities to receive training and other services necessary 
to achieve competitive employment or postsecondary enrollment

Transition Services



• Personal/Finance/Legal Counseling address a student’s personal issues; or 
provide referral information about community resources available for this 
kind of assistance..

• Supplementary Instructional Services suggests extra, more personalized 
instruction such as tutoring, that accompanies what the student is learning 
in the classroom.

• Emergency Financial Services information about ways to respond to 
personal financial emergencies.

• Needs Based Payments provides information about on site or government 
programs (such as CalWORKS) that provide financial assistance to students.

• Federal Education Cash Assistance refers to information about student 
loan programs such as Pell Grant.

Supportive Services – Key Considerations



Training Services assist students who have barriers to qualifying for employment 
or employment training programs. 
Mark Training Services when providing actual training to students or when 
engaged in interactions (such as tutoring, counseling, or mentorship) that better 
inform the student about employment training. 
• Skill Upgrading for short term training that focuses on specific areas of 

occupational expertise, such as CPR training, phlebotomy, OSHA hand washing.
• ABE/ESL in conjunction w/ Training for information about local ABE/ESL 

instruction that supports students while enrolled in workforce training (such as 
local CTE, IET, or WIOA I)

• Remedial Training for more information about local ABE/ESL instruction that 
student is required to complete in order to qualify for workforce training

• Prerequisite Training for any services that are required prior to enrollment in 
longer term workforce training

Training Services – Key Considerations



• Assessment/Testing/Counseling indicates a student completes placement testing 
but does not enroll in class; or completes assessments other than pre/post-testing.

• Personal Development Training focuses on soft skills necessary to succeed in the 
workplace and elsewhere. 

• Counseling/Career Development identifies resources and opportunities to gain a 
better understanding of what is needed in a particular occupation.

• Job Development/Job Search Assistance identifies openings or resources for 
finding jobs.

• Occupational Skills Training focuses on specific skills needed for a job or identifies 
additional resources for improving these skills.

• Work Experience document any short-term exposure to work, such as a field trip to 
a local employer,  or providing information about a specific employer.

• Postsecondary Academic Education activities such as a field trip to a local 
university; or provides information about college enrollment.

Transition Services – Key Considerations
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Data Collection Requirements
Entry Records
• Record enrollment in an WIOA II/CAEP funded program
• Collect Date of Birth, Gender, Race, and Ethnicity
• Assist the learner in selecting highest year of school, highest 

degree, barriers to employment, and labor force status
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Data Collection Requirements

Entry Records
• Select any instructional program authorized for 

WIOA II and/or CAEP
• Record as many barriers to employment (field 

14 as apply to the learner 
• Indicate if learner is cross-enrolled in another 

WIOA program (Title I, III, IV)
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Data Collection Requirements

Entry Records
Effective PY 2022-23 – documenting 
primary and secondary goals will be 
required for all learners.



42

Data Collection Requirements

Update Records
• Outcomes must be completed after a substantial block of 

instruction or at the end of the instructional period (semester, 
trimester, quarter, term)

• For attendance hours:
• Complete Update Record at least once a month
• Record all learner attendance hours in TE Attendance module (in TE Class 

Instance Record)
• Import attendance hours from third party system at least once per month. 
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Data Collection Requirements

Update Records
For attendance hours:

• Complete Update Record at least once 
a month

• Record all learner attendance hours in 
TE Attendance module (in TE Class 
Instance Record)

• Import attendance hours from third 
party system at least once per month. 
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Data Collection Requirements

Update Records
• Outcomes must be completed after a substantial 

block of instruction or at the end of the instructional 
period (semester, trimester, quarter, term)

• Outcomes (field 9) now more important than ever!
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Updates to Resources and Materials



2022-23 CAEP Data Dictionary 

• A new 2022-23 CAEP Data Dictionary is 
available on the CASAS Website to help CAEP 
agencies meet requirements.
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Home > Training and Support > CASAS Peer Communities > California Accountability > 



• Use the TE Quarterly Data Submission Wizard to submit 
quarterly data, including the Data Integrity Report (DIR).

• The TE wizard covers the data and DIR for both WIOA II 
and CAEP.

47

TE Quarterly Data Submission Wizard

Step-by-Step Quarterly Data Submission Wizard Instructions:

https://www.casas.org/docs/default-
source/caacct/quarterly-data-submission-wizard-

instructions_sept2020.pdf?sfvrsn=885325a_2?Status=Master



Employment & Earnings Survey

• This is a requirement for both WIOA II and  CAEP agencies
• Access detailed quarterly step by step help documents, and 

many other survey related resources:
https://www.casas.org/training-and-support/casas-peer-
communities/california-adult-education-accountability-and-
assessment/ca-follow-up-survey



Data Submission Calendar

CAEP Program Year Reporting
Date Range Reporting 

Deadline
First Quarter July 1 – Sept 30 October 31, 2022

Second Quarter July 1 – Dec 31 January 31, 2023

Third Quarter July 1 – Mar 31 April 30, 2023

Fourth Quarter-EOY July 1 – June 30 July 15, 2023
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CAEP Reports in TE



Displays outcomes in three separate sections:

1. Literacy Gains (Pre/Post) using NRS Table 4 
guidelines

2. Other AB 104 outcomes using WIOA II 
reporting requirements but not pre/post

3. Services Received that do not impose WIOA 
II reporting requirements



CAEP Data Integrity displays 33 different data elements related to the AEP instructional 
programs and outcomes.

Item Description lists 33 data elements 
that may prevent or contribute to 
official AEP outcomes.
• The DIR displays the item count and 

percentage for each listed item. 
• Item Percent = Item Count ÷ # of 

Students Enrolled in 7 CAEP 
Programs



CAEP Hours Report

CAEP Enrollees by Hours Report
• New CAEP Enrollees by Hours that itemizes number of CAEP 

students by 0, 1-11,and 12+ hours.
• Participants vs. Adults Served



CAEP Hours Report

CAEP Enrollees by Hours Report
• Itemizes number of CAEP students by 0, 1-11,and 12+ hours.
• Participants vs. Adults Served



CAEP Hours Report

CAEP Services by Hours Report
• New CAEP Services by Hours that itemizes number of CAEP 

students by 0, 1-11,and 12+ hours for services only students.



Passed I-3 Outcome



I-3 Reports in TE

TE now includes Immigrant Immigration Indicator (I3) reports that track EL 
Civics COAAPs outcomes and relate them to Immigrant Integration goals.



CAEP Consortium Manager Reports allow a 
consortium level login to compare and contrast
outcomes across agencies within one consortium.

Menu currently includes four 
reports options with this feature



Lists item count and percentage by 
Agency ID

Aggregates results for the entire 
consortium on the right hand column



The CAEP Summary and Barriers to 
Employment also lists information 
by agency and by consortium.

Click Aggregate Multiple Agencies 
to run a combined summary of all 
agencies in the consortium.



Goal Setting Resources



Goal Setting & Targets
• Consortium Level Metrics (mandatory)

- Student Barriers & Enrolled Adults

• Member Level Metrics (mandatory)
- % of funds spent # of participants

• Optional Member Level Metrics
- list of ten to choose from

62



Consortium Level Metrics

•Student Barriers
•Enrolled Adults (Reportable Individuals)



Member Level Metrics

•Percentage of funds expended (by year)
•Number of Enrolled Adults that become 
participants



Optional Metrics (Participants)
• Number that earn High School Diplomas/HSE
• Number that that earn a post-secondary credential
• EFLs attained for ESL, ABE, or ASE
• Transition to CTE
• Transition to post-secondary (credit coursework)
• Employed 2nd quarter after exit
• Median change in earnings
• Immigrant Integration Milestone – completion of 

COAPP or course
65



CAEP Goal Setting
Establishing goals for CAEP reporting
1. Enrollment and Participant criteria
2. CAEP pre- and post-testing
3. Targeting CAEP outcomes
4. Using the CAEP DIR
5. NRS performance goals
6. Defining goals for special populations
7. Consortium level reporting
8. Defining goals with external stakeholders



CAEP Goal Setting
Enrollment criteria

• Use the Services section of the new TE 
Enrollees by Hours Report to measure program 
enrollment.

How many 
reported CAEP 
students 
actually make it 
into a CAEP 
instructional 
program? 



CAEP Goal Setting
Enrollment criteria

. How many 
reported CAEP 
students 
actually make it 
into a CAEP 
instructional 
program? 

(609 + 98) ÷ 855 = 82.7% 



CAEP Goal Setting
Participant criteria

• Use the Outcomes section of the new TE 
Enrollees by Hours Report to monitor enrolled 
adults that become participants.

Of those who 
enroll in an CAEP 
program, how 
many stay long 
enough to accrue 
at least 12 hours 
of instruction?



CAEP Goal Setting
Participant criteria

Of those who 
enroll in an CAEP 
program, how 
many stay long 
enough to accrue 
at least 12 hours 
of instruction?

580 ÷ (580 + 49) = 92.2%



Matching CAEP Summary with CAEP Enrollees 
by Hours
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CAEP Summary Column B = Enrollees by Hours Column B



Matching CAEP Summary with CAEP Enrollees 
by Hours
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CAEP Summary Column E = Enrollees by Hours Column C
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Matching CAEP Summary with CAEP Enrollees 
by Hours

CAEP Summary Column M = Enrollees by Hours Column F



CAEP Goal Setting
CAEP pre- and post-testing

• Use the TE CAEP Summary to measure pre-
and post-test progress.

• Refer to the Literacy Gains 
(Pre/Post) section of the TE 
CAEP Summary.

• Compare pre/post-test pair 
with total number of 
enrollees to compute 
persistence rate.

• Compare EFL Gains (D) with 
total enrollees to compute 
overall performance.



CAEP Goal Setting

CAEP pre- and post-testing

• Refer to the Literacy 
Gains (Pre/Post) 
section of the TE CAEP 
Summary.

Column  C ÷ Column B = Persistence Rate
“Good persistence” = 70% or better



CAEP Goal Setting

CAEP pre- and post-testing

• Refer to the Literacy 
Gains (Pre/Post) 
section of the TE CAEP 
Summary.

Column  D ÷ Column B = Performance Rate
This shows the percentage of students in each 
program that achieved an EFL gain.



CAEP Goal Setting
Targeting CAEP outcomes

How many students enrolled in an instructional program 
progressed as defined by CAEP metrics? 



CAEP Goal Setting
Targeting CAEP outcomes

(1051 + 375 + 125 + 91 + 654 + 282 + 110) 2688 ÷ 4372 = 61.5%



CAEP Goal Setting

Targeting specific CAEP outcomes

Use the same approach to target any specific CAEP 
outcome for specific programs

For example: ESL learners who “Passed I-3”
Column F ÷ Column  E  = I-3 Attainment Rate
1051 ÷ 2272 = 46.3%



CAEP Goal Setting
Using the CAEP DIR

• Target specific items on the CAEP DIR 
for performance improvement.



CAEP Goal Setting

Using the CAEP DIR

• Download a document that contains 10 
quarters of statewide DIR performance: 
https://www.casas.org/training-and-support/casas-peer-
communities/california-adult-education-accountability-and-
assessment/training-and-networking/networking-meetings



CAEP Goal Setting

Using the CAEP DIR

Example: Agency will improve from 34.3% of eligible 
students missing 12+ hours of instruction to the 2018-
19 statewide average of 24.1%



CAEP Goal Setting

NRS performance goals

• Agencies that are funded for WIOA Title II 
may use NRS metrics and reports to 
establish CAEP goals.



CAEP Goal Setting

NRS performance goals

84ASE Low is an area where 
this agency may need 
improvement

Example: Agency will improve 
performance in ASE Low from 
22.6% to 25% in PY 2021-22. 



CAEP Goal Setting
NRS performance goals

• Agencies can use the TE CAEP Tables to reflect 
NRS metrics, that apply for all 7 CAEP programs 
instead of just NRS programs.



CAEP Goal Setting
Defining goals for special populations
• In TE use the Ad Hoc NRS Cross Tabs report.



CAEP Goal Setting
• Select Ad Hoc NRS Cross Tab from the TE 

Federal Reports menu.
• Refer to Row Categories and Column 

Categories in the Special Options section of the 
report setup window.



CAEP Goal Setting

Example: Generate a report that 
compares CAEP Program with 
Barriers to Employment.



CAEP Goal Setting

Defining goals for special populations

Example: Individuals with 
Disabilities at this agency will 
improve from 34.3% attaining 
MSG’s to 40% in PY 2021-22. 

Example: Agency will serve at 
least 36 or more learners with 
disabilities % in PY 2021-22. 



CAEP Goal Setting

Consortium level reporting

• Use TE consortium level reports to set goals 
for the entire CAEP consortium.

Example: All agencies in Consortium X will have no 
more than 27% of learners missing 12+ hours of 
instruction in PY 2021-22
Example: Consortium X agencies will achieve an 
aggregate pre/post-test persistence rate of 70% or 
better in PY 2021-22



Other Considerations

Defining goals with external stakeholders
• Integrated Education and Training (IET)
• Geographic data
• WIOA MOU/CAEP three year planning
• Reports from FPM, WASC or other

accreditation
• Aligning to Regional Priorities



Goal Setting
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“Quantitative”
• Review targeted data reports to focus efforts
• Highlight the neediest areas
• Identify “hotspots” -- pockets of strong (and especially 

weak) performance within the targeted areas

“Qualitative”
• Obtain feedback from affected staff and students
• Maintain clear channels of communication
• Re-evaluate higher purpose and how it relates to goals
• Develop a “culture of data” at your agency 



jwright@casas.org
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